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Abstract-- Mental health literacy (MHL) has gained
prominence as an essential component of holistic education,
particularly in response to the rising prevalence of mental
health issues among school-going children and adolescents.
Teachers, as primary agents of socialization and learning,
occupy a strategic position in recognizing early signs of mental
distress and facilitating timely intervention. This study
examines the level of mental health literacy among school
teachers working at government-aided schools under the West
Bengal Council of Higher Secondary Education in
Murshidabad district of West Bengal, India and explores its
implications for educational practice. Adopting a descriptive
survey design, the study analyzes teachers’ knowledge,
attitudes, and help-seeking competencies related to mental
health. A sample of 100 school teachers is selected through
purposive sampling. Findings reveal moderate levels of literacy
with notable gaps in diagnostic understanding and referral
practices. The study argues that strengthening teachers’ mental
health literacy is not merely desirable but imperative for
fostering inclusive and supportive learning environments. It
concludes with policy recommendations and pedagogical
implications for integrating MHL into teacher education and
professional development programs.
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I. INTRODUCTION

In the contemporary educational landscape, mental health
has emerged as a critical determinant of students’ academic
success, social adjustment, and overall well-being. Rapid
socio-cultural transformations, academic pressures, digital
exposure, and changing family structures have significantly
contributed to psychological stress among students.
Consequently, schools are increasingly recognized not only
as centers of academic instruction but also as vital spaces for
promoting mental health and well-being.

Within this framework, teachers assume a dual role:
facilitators of learning and custodians of students’ emotional
health. Their daily interaction with students uniquely
positions them to observe behavioral changes, identify early
warning signs of mental distress, and initiate supportive
interventions. However, the effectiveness of teachers in
fulfilling this role is contingent upon their level of mental
health literacy (MHL).
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Mental health literacy, conceptualized by Jorm et al.
(1997), encompasses knowledge and beliefs about mental
disorders that aid in their recognition, management, and
prevention. It includes the ability to identify specific
disorders, understand risk factors, recognize appropriate
help-seeking options, and reduce stigma associated with
mental illness. In the absence of adequate MHL, teachers
may misinterpret students’ behavioral problems as
disciplinary issues rather than manifestations of underlying
psychological distress.

Therefore, enhancing mental health literacy among
teachers has become a pressing educational imperative,
necessitating systematic research and policy intervention.

II. BACKGROUND OF THE STUDY

Mental health has emerged as a critical dimension of
educational discourse, particularly in relation to the well-
being of children and adolescents. Contemporary socio-
cultural transformations, increasing academic pressures, and
technological influences have significantly contributed to
the rising prevalence of mental health concerns among
students (World Health Organization [WHO], 2021).
Schools, as primary sites of socialization, are increasingly
recognized not only as centers of academic learning but also
as crucial contexts for the promotion of mental health and
early identification of psychological difficulties (Weare &
Nind, 2011).

Globally, mental health disorders account for a substantial
proportion of the disease burden among young people, with
conditions such as anxiety, depression, and behavioral
disorders being highly prevalent (Patel et al., 2018). Despite
this, a considerable treatment gap persists, largely due to
stigma, lack of awareness, and limited access to mental
health services (Gulliver, Griffiths, & Christensen, 2010). In
the Indian context, these challenges are further compounded
by socio-cultural stigma and insufficient mental health
infrastructure, as highlighted in the National Mental Health
Survey (Government of India, 2016). Consequently, many
students remain undiagnosed and unsupported, adversely
affecting their academic and socio-emotional development.

Within this framework, teachers occupy a strategic
position as “gatekeepers” who can identify early signs of
mental distress and facilitate appropriate interventions
(Jorm, 2012).
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However, their capacity to perform this role effectively is
contingent upon their level of mental health literacy (MHL).
The concept of mental health literacy, originally proposed by
Jorm et al. (1997), encompasses knowledge and beliefs
about mental disorders that aid in their recognition,
management, and prevention. It includes the ability to
identify disorders, understand risk factors and causes,
recognize available interventions, and hold attitudes that
promote help-seeking while reducing stigma.

Empirical studies suggest that teachers often possess
limited mental health literacy, particularly in recognizing
specific disorders and implementing appropriate support
strategies (Reavley & Jorm, 2011). Misconceptions and
stigmatizing attitudes further hinder effective engagement
with students experiencing mental health difficulties
(Kutcher, Wei, & Coniglio, 2016). This gap is partly
attributable to the limited integration of mental health
education within teacher preparation programs, which
traditionally emphasize pedagogical competencies over
psychosocial dimensions of teaching (Rothi, Leavey, & Best,
2008).

From a theoretical perspective, the integration of mental
health literacy within education aligns with the broader
frameworks of inclusive education and social-emotional
learning (SEL). These approaches emphasize the holistic
development of learners, recognizing the interplay between
cognitive, emotional, and social domains (CASEL, 2020).
Furthermore, ecological systems theory (Bronfenbrenner,
1979) underscores the role of schools and teachers as key
environmental influences on child development, thereby
reinforcing the importance of equipping teachers with
adequate mental health competencies.

Recent policy initiatives, including the National
Education Policy (NEP, 2020), advocate for a holistic
approach to education that incorporates mental and
emotional well-being. However, the effective realization of
such policy goals requires systematic efforts to enhance
teachers’ mental health literacy through training, curriculum
integration, and institutional support. Evidence from
gatekeeper training programs indicates that structured
interventions can  significantly improve teachers’
knowledge, attitudes, and confidence in addressing mental
health issues (Wei et al., 2013).

In light of these considerations, there is a compelling need
to assess the level of mental health literacy among teachers
and to identify gaps that may impede their effectiveness as
frontline responders to students’ mental health needs. The
present study is situated within this theoretical and empirical
context, seeking to contribute to the growing body of
research on teacher preparedness and mental health in
education.

Strengthening teachers’ mental health literacy is essential
not only for early identification and intervention but also for
fostering supportive and inclusive learning environments
that promote overall student well-being.

III. OBIECTIVES OF THE STUDY

1. To assess the overall level of mental health literacy
among teachers.

2. To examine teachers’ knowledge of mental health
disorders.

3. To analyze teachers’ attitudes and stigma toward
mental health.

4. To evaluate help-seeking and referral practices among
teachers.

5. To suggest strategies for enhancing mental health
literacy in teacher education.

IV. METHODOLOGY

The methodology of the present study was carefully
designed to ensure systematic investigation, reliability of
findings, and validity of conclusions. This section describes
in detail the research design, variables, population and
sample, tools and techniques used for data collection,
procedures followed, and methods of data analysis.

4.1 Research Design

The study adopted a descriptive survey method, which is
considered appropriate for investigating existing conditions,
practices, and attitudes within a specific population. The
descriptive design enables the researcher to collect
quantitative data regarding teachers’ knowledge, attitudes,
and practices related to mental health literacy without
manipulating any variables.

4.2 Variables of the Study

The present study primarily focuses on Mental Health
Literacy (MHL) as the key variable.

Major Variable:
Mental Health Literacy
Dimensions of the Variable:
1. Knowledge of Mental Health
e Awareness of mental disorders
e Identification of symptoms

e Understanding of causes and
treatment

2. Attitude toward Mental Health
e Beliefs about mental illness

e Stigma and misconceptions
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e  Openness toward discussion

3. Help-Seeking Behavior
e  Willingness to seek help
e Referral practices

e Interaction with mental health
professionals

4.3 Population of the Study

The population of the study consisted of all secondary
school teachers working under the West Bengal Council of
Higher Secondary Education in Murshidabad district, West
Bengal. These teachers represent a crucial group as they
interact closely with adolescents, who are particularly
vulnerable to mental health issues.

4.4 Sample and Sampling Technique

Sample Size

A total of 100 secondary school teachers working under
the West Bengal Council of Higher Secondary Education in
Murshidabad district, West Bengal, were selected for the
study.

Sampling Technique
The study employed purposive sampling, a non-
probability sampling method, wherein participants were
selected based on their relevance to the research objectives.
Sample Characteristics (Illustrative)
e Gender: Male and Female teachers
e Experience: Varying years of teaching experience

e School Type: Government-aided schools

4.5 Tool for Data Collection

A self-developed Mental Health Literacy Questionnaire
(MHLQ) was used as the primary tool for data collection.

Structure of the Tool

The questionnaire consisted of 35 items divided into three
sections:

1. Knowledge (15 items)
e  Multiple-choice and Yes/No questions

e Focus on identification and understanding of
mental disorders

2. Attitude (10 items)
e Likert scale format (Agree/Disagree)

e  Measures beliefs, perceptions, and stigma

1378

3. Help-Seeking Behavior (10 items)
e Yes/No and situational questions

e  Assesses referral practices and support strategies

4.6 Reliability and Validity of the Tool

Reliability
e  The reliability of the questionnaire was determined
using Cronbach’s Alpha

e The obtained value was 0.82, indicating high
internal consistency

Validity
e Content validity was ensured through expert review

e The tool was examined by specialists in education
and psychology

e Necessary modifications were made based on their
suggestions

4.7 Procedure of Data Collection

The data collection process was conducted in a systematic
and ethical manner. Permission was obtained from school
authorities, and teachers were informed about the purpose of
the study. Informed consent was taken from all participants.
Questionnaires were then distributed with clear instructions,
and sufficient time was provided for completion. Finally, the
completed questionnaires were collected and verified for
accuracy and completeness.

Ethical Considerations

Confidentiality of responses was strictly maintained
throughout the study. Participation was entirely voluntary,
and no personal identifiers were collected or disclosed to
ensure the privacy and anonymity of the participants.

4.8 Scoring Procedure

Each item in the questionnaire was scored systematically.
In the knowledge section, correct answers were assigned a
score of 1 and incorrect answers 0. In the attitude section,
responses reflecting a positive attitude were given 2, neutral
responses 1, and negative responses 0. In the help-seeking
section, appropriate responses were scored 1, while
inappropriate responses received 0. Based on the total scores
obtained, teachers were classified into three levels of Mental
Health Literacy: high, moderate, and low.

4.9 Techniques of Data Analysis

The collected data were analyzed using descriptive
statistical techniques. Frequency distribution was used to
determine the number of responses, while percentage
analysis helped in interpreting proportions and trends.
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Tabulation was employed to present the data in a
systematic manner, and interpretation was carried out to
draw meaningful conclusions from the findings.

4.10 Delimitations of the Study

The study was delimited to secondary school teachers
only, with a sample size of 100 participants drawn from
government-aided schools under the West Bengal Council of

Higher Secondary Education within Murshidabad district,
West Bengal. Additionally, the study relied on self-reported
data for information collection.

V. OBJECTIVES-WISE ANALYSIS AND INTERPRETATION

Objective 1: To assess the overall level of mental health
literacy among teachers

Table 1:
Overall Mental Health Literacy Levels (N = 100)
Level of MHL Frequency Percentage
High 28 28%
Moderate 52 52%
Low 20 20%
Total 100 100%

Analysis & Interpretation:

The table indicates that the majority of teachers (52%)
possess a moderate level of mental health literacy. A smaller
proportion (28%) demonstrates a high level, while 20% fall

under the low category.

This suggests that although teachers have a basic
understanding of mental health, there is considerable scope
for improvement to achieve higher literacy levels.

Objective 2: To examine teachers’ knowledge of mental
health disorders

Table 2:
Knowledge of Mental Health Disorders (N =100)
Level of Knowledge Frequency Percentage
Good 35 35%
Average 45 45%
Poor 20 20%
Total 100 100%

Analysis & Interpretation:

It is observed that 45% of teachers have an average level
of knowledge, while 35% possess good knowledge about
mental health disorders. However, 20% exhibit poor

This highlights that although a fair number of teachers are
informed, a significant proportion still lacks adequate
understanding, which may hinder early identification of
mental health issues among students.

knowledge. Objective 3: To analyze teachers’ attitudes and stigma
toward mental health
Table 3:
Attitudes toward Mental Health (N = 100)

Attitude Type Frequency Percentage
Positive 40 40%
Neutral 38 38%
Negative 22 22%
Total 100 100%
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Analysis & Interpretation:

The findings reveal that 40% of teachers hold positive
attitudes toward mental health, while 38% remain neutral
and 22% display negative attitudes. This suggests that
although a considerable number of teachers are supportive,

the presence of neutral and negative attitudes indicates
persistent stigma and lack of sensitivity toward mental health
issues.

Objective 4. To evaluate help-seeking and referral practices
among teachers

Table 4:
Help-Seeking and Referral Practices (N = 100)
Practice Level Frequency Percentage
Appropriate 46 46%
Partially Appropriate 34 34%
Inappropriate 20 20%
Total 100 100%

Analysis & Interpretation:

The data shows that 46% of teachers follow appropriate
help-seeking and referral practices, while 34% demonstrate
partially appropriate practices. However, 20% still engage in
inappropriate practices.

This indicates that although nearly half of the teachers
respond correctly, there is a need for training to improve
proper referral mechanisms.

Objective 5: To suggest strategies for enhancing mental
health literacy in teacher education

Table 5:
Preferred Strategies for Enhancing MHL (N = 100)
Strategy Frequency Percentage
Training Workshops 62 62%
Inclusion in Curriculum 55 55%
Awareness Programs 48 48%
Counseling Support Systems 42 42%
Collaboration with Experts 38 38%

Analysis & Interpretation:

The majority of teachers (62%) suggested training
workshops as the most effective strategy for improving
mental health literacy. More than half (55%) emphasized the
inclusion of mental health education in the curriculum. Other
strategies such as awareness programs, counseling support,
and collaboration with experts were also supported. This
indicates a strong demand for structured and institutional
interventions to enhance teachers’ mental health literacy.

VI.

The study confirms that teachers possess moderate mental
health literacy, aligning with global research trends. While
positive attitudes are encouraging, gaps in knowledge and
practice highlight the need for structured training.

FINDINGS AND DISCUSSION
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The findings support Jorm’s theory that literacy
influences help-seeking behavior and stigma reduction.
They also align with studies indicating that targeted training
programs significantly enhance teachers’ competence.

From a theoretical perspective, the study underscores the
importance of integrating mental health education within
teacher training frameworks. Practically, it emphasizes the
need for school-based mental health policies, counseling
services, and awareness programs.

VII. CONCLUSION

Mental health literacy among teachers is a foundational
requirement for contemporary education systems. As student
mental health challenges continue to rise, equipping teachers
with the necessary knowledge and skills becomes
imperative.
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The study highlights the urgent need for systemic reforms
in teacher education and school policies to promote mental
health literacy as a core professional competency.
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